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Ladies and Gentlemen,
I.   INTRODUCTION
It is a real pleasure for me to participate in the 26th Convocation ceremony of the University and to discover the lovely city of Ilorin. Before making my presentation, I would sincerely like to thank Professor Is-Haq Oloyede the Vice Chancellor of the University of Ilorin for his kind invitation to take part in the present convocation ceremony. Notwithstanding the very tight work schedule we have in UNESCO, I could not resist accepting Prof. Oloyede’s invitation.  As you are already aware, Prof. Oloyede is an eminent and esteemed Vice Chancellor who did not hesitate to devote his time and energy to the development of Higher Education in Africa and the world at large.  Furthermore, I would also like to express my deep gratitude to Prof. Atteh, Chairman of the Ceremonials Committee who facilitated my visit to this city.
Ladies and Gentlemen,

Various initiatives were taken after the horrors of the Second World War and such initiatives were with a view to ensuring lasting peace. The United Nations Educational, Scientific and Cultural Organization (UNESCO) is one of the Agencies that emerged from these initiatives.  We all still recall the preamble of its constitution that states as follows:  “Since wars begin in the minds of man, it is in the minds of man that the defenses of peace must be constructed.”  The signatories of the constitution stated that they believed in full and equal opportunities for education for all in the unrestricted pursuit of objective truth and in free exchange of ideas and knowledge. They were determined to develop the means of communication between their peoples and to employ these means for the purposes of mutual understanding.
Higher Education is the lead in this search of objective truth and exchange of ideas. It is no longer necessary to demonstrate its importance for endogenous sustainable development, for democracy and peace, for strengthening the defense of peace as a human value, for the respect and protection of all human rights and fundamental freedoms.  The far-reaching changes now taking place in the world and the entry of human values into a society based on knowledge and information reveal the importance of education and higher education.
My presentation is divided into two parts. The first part, a brief summary on the context that takes stock of the national, regional and international situations in which Higher Education is called upon to fulfill its missions. The second part highlights selected global networks and major initiatives with their impacts and links with national and international environments.
 II. THE CONTEXT OF THE DEVELOPMENT OF HIGHER EDUCATION 

A. THE IMPORTANCE OF GLOBALIZATION 
Higher Education can no longer be confined to national situations and criteria. Research and training that are worthwhile cannot be conducted on purely local terms. Despite some situations concerning a given country or a number of countries, there is a growing trend for problems to be globalized because of the extreme complexity of the nature of the situation.    Humankind is faced with series of problems that cannot be solved within the framework of isolated policies. Although globalization has opened up great opportunities for the improvement of humanity, it implies increase competition and a high level of technological preparedness for which some nations and people are not prepared.  In the circumstance, the benefits of globalization are unevenly distributed, and consequently result in glaring inequalities. Globalization tends to widen rather than narrowing the gaps.  It is closely associated with the rise of the network society, driven by the increasing importance of information technologies and the expansion of the internet.
 B.  THE GROWING IMPORTANCE OF MOBILITY
Mobility has become one of the major trends in the world. UNESCO estimates that in 2007 there were 2.8 million internationally mobile students.  An increase of some 53% as against 1.8 million in 2000.  In 2025, research institutes in Australia suggest that about 7.2 million students may be pursuing some higher education internationally.  An increase of 188% over the UNESCO 2006 estimate. 
China has the highest number of foreign students in the world (14ù of the total).
The majority of Sub-Saharan African students are found mainly in Western Europe: France - 21%; the United Kingdom - 12%; Germany - 6%; and Portugal - 5%.
Within the worldwide context, six countries host 67% of the mobile students: the United States of America - 23%; the UK - 12%; Germany - 11%; France – 10; Australia - 7%; Japan - 5%.

Africa holds the world record on student’s mobility: 1/16 i.e. 5.6%.
Students from North America are the least mobile / 1/25 i.e. 0.4%.
The true and virtual mobility of people, capital and knowledge is made possible because of new transport facilities, the development of internet and the increasingly integrated world community. This also gave birth to an increasing will among the hopeless, and new trend of migration to escape poverty, war and insecurity.
C. THE GROWING IMPACT OF THE BRAIN DRAIN
Thousands of Africans leave the continent annually in search of what they believe to be better employment opportunities, career prospects, pay and quality of life in countries of Western Europe, North America and Asia. Most of them are Doctors, Nurses, Lecturers, Researchers, Professionals, Managers and Entrepreneurs.

The International Office for Migration estimates that about 300,000 high level professionals of African origin currently live and work in Europe and North America.  In effect, the migration of human capital is not only of concern to countries with comparatively lower levels of educational attainment and economic development but it is also causing concern in many industrialized countries.
Several African expatriates are major contributors to the economy of their countries of origins. For example, remittances from the Diasporas account for 4.1 % of Nigerian GDP and 16.6% of Eritrean GDP.  Ghanaian Diaspora contributes about 400 million US$ to the national economy.
However,  the brain drain is detrimental to African economy when one takes into account the  total cost of training provided by the countries of origin and the very high salaries paid to expatriates who help to make up for the loss of  professionals in sub-Saharan Africa.
For many developing countries, while it is essential to maintain mobility of students and staff, which is a source of intellectual enrichment, measures must be taken to encourage nationals to return to their countries of origin to participate in the economic, social and cultural development of the country.

 D. BRIDGING THE KNOWLEDGE GAP

Quality Higher Education is particularly important for developing countries because it represents one of the major means of bridging the gap between them and the developed world within the field of higher learning and research and meeting the challenges of globalization. Developing countries need to enhance their level of training and research capacity if they are to avoid marginalization and exclusion.
Despite some positive developments, the gap between industrially developed countries and the developing countries with regard to higher education and research has grown even wider since the last decade.
 As far as scientific investments are concerned, investment in the field of science and technology are as follows:
1.6% of GDP at word level;

2.2 % in OCDE countries;
0.2 % of GDP in developing countries in general  

0.1 % of GDP in Africa.

 Developing countries invest an average of 98 000 US$ on a Researcher as against       238 000 US$ in the USA.

Confronted with enormous economic, social and political difficulties, developing countries are not able to bridge the gap based on their capacity alone, unless governments and the private sector consider science and technology as a major economic investment priority. Most of them require international bilateral or multilateral support. Bridging the gap could be achieved only through a real political will of the interested countries.

 E. - THE IMPACT OF ICTs

ICTs accompanied by advances in cognitive sciences and educational methods are changing institutional structures, the modes of delivery and teaching/learning methods and practices at a fast pace. The research function of higher education sees itself considerably strengthened as well. 
At the same time, ICTs have shown their potential to increase access to higher education, reduce cost and to facilitate international links and cooperation. The number of open universities established during the last decade is impressive. They already account for a considerable share of students’ enrolment, especially at the under graduate level. Open and E-learning are becoming common practices at traditional universities as well.

Taking advantage of the full potentials means securing access to the ICTs.  As at present, a new divide between info-rich and info-poor is added to the traditional divide of the “have” and the “have not”.
ICTs have opened the real prospect to build up the elements of a truly worldwide higher education and research space.

F. RELATIONSHIP BETWEEN HIGHER EDUCATION, THE STATE AND THE MARKET

It is widely recognized that meeting the increasing demand of Higher Education requires considerable resources.  With some exceptions that were covered mainly by public funding.  It has become evident, however, that the expansion of Higher education cannot be matched by proportional rise in public spending .The state of the national economies, the burden of the foreign debt, make it difficult for governments in developing countries, particularly in Africa, to make provisions for higher education at the appropriate level. Diminishing public funds and prevailing economic situation tend to assign a lesser role to the state and governments in matters related to higher education. At the same time, the role and contribution of the private sector to higher education development has grown considerably. The role of the market in matter of higher education is also evolving rapidly. We witness a fast growing commercialization drive in higher education, leading to higher education market that tends to assume a global dimension.
The 1998 World Conference on Higher Education adopted clear stands on this issue by stating that “while seeking the contribution of all stakeholders including private sector to the development of higher education, states and governments should preserve their responsibility and engagement for its support.”
Higher education cannot be allowed to be modeled solely by the laws of the market.  I t has the responsibility of assuring equitable access, preserving quality and allowing higher education to fulfill all of its fundamental  missions and functions within the society.

  III -GLOBAL INITIATIVES AND NETWORKS IN HIGHER EDUCATION

Institutions of higher education are destined to play a fundamental role in knowledge societies based on radical changes in the traditional patterns of knowledge production, dissemination and application. Over the past 50 years, these institutions have experienced an explosive growth in students numbers, described as a “massification “of higher education.  Educational provision is becoming more varied as knowledge advances. As a result, higher education in most countries now includes a complex network of public or private institutions: Polytechnics, Engineering Faculties, Arts, Business and Managerial Schools, Distance education Centres, Research Laboratories.  Single model universities no longer exist.
Higher education has entered an era of network society composed of national networks, association of universities and colleges, international network of institutions and networks based on thematic groups.
Our presentation will focus neither on national networks nor on university associations.
The priority will be on the UNITWIN/UNESCO CHAIRS Program and other international groups formed on thematic basis as a solution to problems encountered at national or international levels.
A.  THE UNITWIN UNESCO CHAIRS PROGRAMME

UNITWIN is the abstraction for the university twinning and networking scheme. UNESCO launched the program in 1992 as an academic action plan for academic solidarity to strengthen inter-university cooperation with particular emphasis on support to higher education in developing countries.
The program works towards establishing and reinforcing strong and durable linkage amongst higher education and scientific institutions worldwide and at facilitating the transfer of knowledge and combating brain drain.

The program consists of the establishment of UNESCO Chairs and UNITWIN networks in higher education institutions.  It promotes North-South, South-South and triangular cooperation as a strategy to develop the institutions. Partnership is developed with NGOs, Foundations and Public and Private Sectors.

The program covers training, research and exchange of academics and offers a platform for information sharing in all fields of competence of UNESCO.  The majority of the projects is interdisciplinary and inter-sectoral and concerns all the Program Sectors of UNESCO and its field offices.
Relevance, anticipation and effectiveness are among the main goals of the UNITWIN Program.  New teaching programs were established and new ideas generated through research and reflection leading to the creation of poles of excellence and innovation at regional or sub regional levels in other to meet the development priorities.  More than 700 UNESCO Chairs and network have been created in all the regions of the world. 

HOW TO ESTABLISH A UNESCO CHAIR?
A UNESCO Chair can be established as a new teaching and research unit at a university or other institution of Higher Education for an initial period of four years.
 Such unit should include:
· A Chair holder as its academic head;

· A team of lecturers and researchers from the host country and from other institutions, both in the country and outside, who are associated with the activities of the UNESCO Chair ;
· Students and researchers from the host country and from other countries who are pursuing postgraduate studies or high level training under the UNESCO Chair.
HOW TO ESTABLISH A UNITWIN NETWORK?
A University Network consists of a number of universities in different countries that join forces and collectively sign a joint agreement with UNESCO.
A group of universities in different countries (North-South, South-South or North-South- South) may decide to pool their competencies to address a need in the development context, and in so doing, establish a network.  Within the network, each participating institution may or may not have an individual chair. The partnership is formal and establish through a memorandum of understanding (MoU) among the participating institutions. It is concluded for a period of six years and sets out the objective of the network, its expected outputs, and its functioning and financing.
Universities and other higher education institutions hosting UNESCO Chairs may come together to form a UNITWIN Network.
Procedure for submission of project proposals:
Submit to the Director-General of UNESCO, under the signature of the executive head of the institution a detailed project proposal according to the project outline. A UNITWIN project is established between UNESCO and the Institution and not with an individual.  A letter of support from the National Commission of UNESCO and supporting documents from institutional and financial partners must accompany every project. A process of review and analysis is undertaken.
When the project proposal has completed its cycle of evaluations, the Division of Higher Education informs the institution of the result.  If UNESCO evaluates the project positively, the relevant agreement is prepared by the Division and signed by the Director General of UNESCO and the representative of the host institution (The Rector, the Vice- Chancellor or the President).
Existing UNESCO Chairs in NIGERIA 
A. UNESCO Chairs:

1. UNESCO Chair on the Use of New Technologies in Adult and Non-Formal Education (1999)  at the University of Ibadan; 
2. UNESCO Chair in Information Technology (2004) at the Federal University of Technology, Yola; 
3. UNESCO Chair in Earth Sciences and Georesources Engineering Management (2006) at the University of Ibadan; 
4. UNESCO Chair in Cultural Heritage (2000)  at the University of Port-Harcourt; 

5. UNESCO Chair in Open and Distance Learning (2002) at the Open University of Nigeria; 
6. Under co-signature: UNESCO Chair in Biotechnology at the University of Nigeria, Nsukka; 
7. Under establishment: UNESCO Chair in Alternative Energy at Kwara State University, 
B. UNITWIN Networks and South-South Cooperation:

Within the framework of UNITWIN Network of Africa_Asia University Dialogue for Educational Development established in 2010 and coordinated by Hiroshima University (Japan), the Universities of Lagos and Bayero are the Nigerian counterpart researching on: Teacher Training Quality and Effectiveness in the Context of Basic Education. 

 B.-THE GLOBAL UNIVERSITY NEWORK FOR INNOVATION (GUNI)

The Global University Network for Innovation (GUNI) is made up of 179 members from 68 countries, including UNESCO Chairs in Higher Education, Higher Education Institutions, Research Centres and Networks related to Innovation and the social commitment of Higher education. 
GUNI was set up in 1999 by UNESCO, the UNITED NATIONS UNIVERSITY (UNU) and the Polytechnic University of Catalonia (UPC) after UNESCO’s World Conference on Higher Education in 1998, as a follow up of the implementation of its main decisions.
The mission of GUNI is to contribute to the strengthening of higher education role in society. It reinforces and expands its network beyond its member institutions by encouraging the dynamic involvement of wide range of actors in higher education.
It fosters cooperation between them and promotes debate and the creation and exchange of knowledge on higher education worldwide by means of both on-site and on-line activities.
The website and the monthly newsletters are the cornerstones in the accomplishment of its objective.

GUNI has regional offices in all the five regions: 
GUNI- Africa, GUNI –LAC  ( Latin America and the Caribbean ), GUNI-AP ( Asia and Pacific), GUNI- AS ( Arab States), GUNI – ENA ( Europe and North America )  and RERIES ( European Network for Research and Innovation in Higher Education ) .

GUNI’s main publication is its series on Higher Education in the World.
The secretariat is located in Barcelona (Spain)

  C.  THE UNITED NATIONS UNIVERSITY

(TOKYO)

In the quest for solutions to the global problems of to day and tomorrow, the United Nations University (UNU) strives to generate and share knowledge and to share capacities relevant to the promotion of human security, peace and sustainable development, in developing countries in particular.
The mission of the UNU is to contribute to efforts aimed at resolving the pressing global problems of human survival, development, justice and welfare that are of concern to the United Nations, its Peoples, and Member States. With its dual identity as both a UN organization and a High-level academic institution, the University contributes directly to the advancement of knowledge and capacities that are crucial to the development of efforts of developing countries, and to the effectiveness of the UN system.
The UNU provides students, decision makers, research leaders and scholars with innovative ideas and tools that contribute to key challenges facing the world community, such as climate change, inequalities and poverty, global health and peace.
The first academic activities of the University began in Tokyo in 1975, after the UN General Assembly had authorized the creation of the UN University in 1972.
The UN University has since grown to encompass a worldwide network of institutes, presently located in 12 countries and coordinated by the UN University Centre in Tokyo. They include: 
University Centre Tokyo;

Auxiliary units of the UN University Centre outside Japan:

Kuala   Lumpur Malaysia; Bonn, Germany; New York, USA.
The UN University Institutes:
UNU – BIOLAC, Caracas, Venezuela (Biotechnology in Latin America);

UNU- CRIS, Bruges, Belgium (Comparative Regional Integration studies);
UNU- EHS, Bonn, Germany (Institute for Environment and Human security);

UNU- FNP, Ithaca, NY, USA ( ( Food and security for Human and social development );

UNU- FTP, Reykjavik, Iceland (Fisheries Training Programme);

UNU- GTP, Reykjavik, Island (Geothemal Training Programme ;

UNU- IAS Yokohama, Japan (Institute of Advanced Studies);

UNU- IIGH, Kuala Lumpur, Malaysia (International Institute on Global Health);
UNU- IIST, Macao, China (International Institute for Software Technology);
UNU- INRA, Accra, Ghana (Institute for Natural Resources);

UNU- INWEH, Hamilton, Ontario, Canada (Institute for Water, Environments and Health);

UNU- ISP, Tokyo, Japan (Institute for Sustainability and Peace);

UNU- MERIT, Maastricht, The Netherland (Economic, and social Research Institute on Innovation and Technology);

UNU- WIDER, Helsinki, Finland (World Institute for development Economic Research)
The work of the UNU falls under five thematic clusters:
1- Peace Security and Human Rights;

2- Human and Socio-economic Development and good Governance;

3- Global health, Population and Sustainable Livelihoods;

4- Global Change and Sustainable Development;

5- Science, Technology, Innovation and Society.
The University’s 2010-2011 biennial budget is 104.8 million US$, financed by investment derived from the endowment funds and voluntary contributions from governments (mainly the hosts of the University’s institutes) and from agencies, international organizations, foundations and others.

 D. THE INTERNATIONAL NETWORK FOR QUALITY   ASSURANCE IN HIGHER   EDUCATION   (INQAAHE)
(New Zealand Universities, Wellington)

The objective of the network is to:
· promote good practices in the maintenance and improvement of quality in higher education;

· facilitate research into the practice of quality management in higher educational effectiveness;

· provide advice and expertise to assist all countries to establish quality assurance agencies;

· facilitate links between accrediting bodies:

· assist members in determining the standards of institutions operating across national borders;

· develop methods of quality assurance for virtual institutions;

· enhance the mutual recognition of agencies activities;

· permit better informed international recognition of qualification;

· permit better-informed credit transfer scheme to enhance the mobility of students between institutions and across national borders ;

· enable members to be alert to dubious accrediting practices and organization;
· assist and support the development of quality assurance procedures in universities and other institutions of higher education

63 members and 41 Associate Members participate in the network.

E. THE INITIATIVE FOR QUALITY ASSURANCE CAPACITY (GIQAC)

The Word Bank and UNESCO to support the evolution of quality assurance in higher education in developing countries and countries in transition by facilitating and advancing the efforts of its participating inter-regional and regional networks established this initiative in 2007. In that regard, GIQAC assists emerging quality assurance systems by facilitating  global and regional knowledge sharing, especially of good practices, facilitating communication among a diverse set of agencies and professionals, supporting the production of analyses and guidelines, and engendering plans for long-term networks sustainability.
GIQAC is implementing its second phase 2009-2010.
GIQAC aims to build on UNESCO’s work through the Global Forum on International Quality assurance, Accreditation and the Recognition of Qualifications and the UNESCO/OECD guidelines for quality provision in cross-border Higher Education.
GIQAC Steering Committee is composed of representatives of the following entities:

UNESCO, 

The World Bank,

African Developent Bank, (AfDB),

Agence Universitaire de la Francophonie, (AUF),

Commonwealth of Learning, (COL),

Foundation for Community development, (FDC),

Foundation Chile,

 International Association of Universities, (IAU),

German Academic Exchange Service, (DAAD),

New England Association of Schools and Colleges (NEASC)

Norwegian Ministry of Education and Research.
GIQAC secretariat

The GIQAC secretariat is hosted by the UNESCO Division of Higher education.
GIQAC Program Activities

Capacity building activities financed by GIQAC include:
· The development  of international clearinghouse of information on QA practices;

· The development of global working groups to discuss and share information on key issues ( harmonization, recognition of competencies and credentials , cross border  tertiary education, learning assessment ,measurement of leaning outcomes),

· Regional seminars for the enhancement of QA system Training for external reviewers in developing countries to undertake QA exercises in their home countries,

· International staff exchange of QA professional to provide and receive technical assistance to build QA in developing countries.
 F. THE AFRICA –ASIA UNIVERSITY DIALOGUE FOR EDUCATIONAL DEVELOPMENT

(Hiroshima University, Center for the Study of International Cooperation in Education)

Objective of the network

 
To promote a self-reliant approach to educational development by organizing opportunities for research, faculty/student exchange, and other activities through dialogue and collaboration among African and Asian universities, research centers, and other relevant institutions .through these activities, the capacity of participating universities to contribute to educational development is expected to advance. Collaboration with decision making and implementation bodies of educational policies is encouraged.
Specific objectives 
· Initiate an international network for educational development among African and Asian Universities ;

· Produce research out comes through international comparative and collaborative studies;

· Provide opportunities for research capacity development in education;

· Provide opportunities for students to share experiences and knowledge about educational development between African and Asian countries.

Members of the network

The members of the network are universities, research centres having at least one constituent organization working in the area of educational development in Africa and Asia.
Founding members
· 16 Universities from Africa

(Burkina Faso, Etiopía, Ghana, Madagascar, Malawi, Tanzania, Uganda, Zambia, Kenya, Niger, Nigeria, South Africa)
· 11 Universities from Asia

(Indonesia, Japan, Malaysia, Thailand, Vietnam, India)
  G.  THE UNESCO/HP BRAIN GAIN INITIATIVE

A Digital infrastructure linking African and Arab Region Universities to Global knowledge

A 3-year project (2009-2011) launched by UNESCO and HP and implemented in partnership with higher education institutions in Africa and the Arab regions.

Objective: 
· Help create the first African University e-infrastructure:

· Strengthen collaboration and research for development in Africa and the Arab region;

· Facilitate links with the Diaspora

· Enhance Brain gain;

· Strengthen University teaching and research capacities.
The project will help partner institutions to:
· Connect to global academic community trough cutting-edge technology,

· Design and implement joint research and education initiatives,

· Benefit from/ contribute to the transfer of knowledge and skills,

· Enhance the quality of their teaching, learning and research, 

· Strengthen the scientific capacity and infrastructure

Partner Institutions are the following: 

Burkina Faso, Cameroon, Côte d’Ivoire, Ethiopia, Ghana, Kenya, Kuwait, Lebanon, Tunisia, Uganda, Zimbabwe.
H.  UNESCO OPEN EDUCATION RESOURCES INITIATIVE (OER) - TAKING OER BEYONG THE COMMUNITY: POLICY AND CAPACITY

OER Policy Development and capacity building project focus on developing countries.  It aims to:
· Develop the capacity of senior officials and institutional leaders to understand OERs and accept them as a legitimate and attractive alternative to expensive books;

· Develop the capacity of educators to find, adapt, create and use OERs.

The project focuses in the first instance on Higher Education Institutions in Africa and Asia and the Pacific and is being implemented in partnership with the Commonwealth of Learning as part of the partnership agreement between the two Organizations.  It will build on the results of previous and on-going projects such as the higher education ODL knowledge-base of UNESCO and the virtual university of small states facilitated by COL.  It has established links with other Organizations active in this field in Africa such as the TESSA Consortium of African Universities, OER Africa, and the Open-Learn.

The project is financed through extra-budgetary funds provided by the USA, UNESCO regular budget and in-kind support from COL.  It’s part of an inter-sectoral project with CI.  The CI component of the project focuses on the development of model curricula for the training of journalists.
ACTIVITIES:

· Capacity building workshop to broaden understanding of OERs and discuss how OERs could impact on higher education institution development.  Quality assurance issues and how OERs can blend into local inputs in graduates with the skills are also discussed in the capacity building workshop.

· On-line fora:  as a follow-up of the capacity building workshop, online discussions will be held on the following topics:

· why should higher education institutions invest in OERs;

· what works and what doesn’t work?

· Copy rights and the development and re-use of OERs.

· Policy forum:  

· to bring together, discussion makers from both developing and developed countries to review developments in the creation and implementation of OERs;
· to provide information on the outcomes of the capacity building work done through the project;
· to demonstrate links and means to ensure the quality assurance of Open-education resources in use with a view to sharing best practices in adapting mainstream quality assurance practices to OERs.
 I.  SELECTED NETWOK TO ENCOURAGE BRAIN GAIN

FOR AFRICA THOUGH THE INTERNET

Africa’s Brain Gain (ABG)

Created in October 2001 ; Provides a medium trough which highly skilled Africans and African governments can find each other and match their interest in employment and consultancy opportunities.
The South African Network of Skills Abroad (SANSA)

Highly skilled South African expatriates all over the world were contacted in 1998 through an intellectual / scientific Diaspora network.  18 months later, more than 2000 responded to this call and the number of members is still growing.
A survey of SANSA members has shown that they are located in more than 60 countries although more than half has South African nationality. Most are between 30 and 60 years old, 45% holding masters degree and almost 30% with PHD. They are spread across the academic, business and government sectors, with the majority working in managerial, executive or administrative positions.
The Digital Diaspora Network for Africa

The Information Technology Taskforce of the United Nations in a joint undertaking with Digital partners, a non-profit organization in Seattle, Washington and Rome launched this network.
The project is intended to promote development in Africa by creating a network of experts and entrepreneurs in computer technology who are members of the African Diaspora in Europe and North America.
CONCLUSION
Through the network society, higher education is entering a new era.  The spectacular growth of scientific and technological research through Universities, Governments, and Industry-linkage has resulted in important change within the higher education community, characterized by increasing specializations.

The use of new technologies favour the linking among the specialized centres and the increased mobility of students and lecturers, help to create network of knowledge centres at national, regional and international levels.
Our hope is that the mobility will not continue on a one-way direction so that African Universities will be able to develop renowned centres able to attract students and lecturers from industrialized countries.  This is how we should work to reduce the knowledge gap between Africa and the developed world. This approach will enable higher education to pursue its effort to build a new world with less poverty and increased understanding among peoples.
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