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Abstract
The world today is knowledge-driven and the future of the world further depends on the quantum of knowledge generated and the application of such to development. In this much desired development paradigm, higher education plays a crucial role and the difference between the North and the South can be spotted within range of information, knowledge and application available in both. This paper highlights higher education, espouses its dominant models over the centuries; Halle, Paris, Berlin and Phoenix. It submits that higher education should be diverse in the era of globalization and model of higher education that encompasses the extant four is desirable. It concludes that the implication of higher education models for the South lie in proper prioritization, deploying resources efficiently networking, being glocal and deploying the appropriate ICT infrastructure to higher education delivery.
Introduction

Derived from the Latin word “educare” which means “to bring up, to lead out, to raise”, education has been variously defind by scholars as thinkers. Moore (1982) conceives the term as the sum total of a person’s experience while Good and markel (1973) see it as “the art of making available to each generation the organized knowledge of the past”. Nduka (1975) contends that education is the process of cultural transmission and renewal, a three-pronged process of inheriting a culture, changing that culture, for better or for worse, and passing it on to the younger generation, while it is not less than the process of developing the cognitive, the affective and the psychomotor domains of individual. In other words, the essence of education the development of three h’s: the head, the heart and the hands or “the process of developing one’s mental alertness, regulating and improving one’s behaviours as well as acquiring skills with which things can be done” (Oloyede, 2009a).

While education can be informal or formal, traditional or modern, among other typologies, and the contextual levels of education have often been classified into primary, secondary and tertiary/higher levels. As there is often a proportional correspondence between the levels of education and development, modern civilisation has realised the central role of higher education in attaining sustainable development. It is for this all-important reason that universities are being founded, beginning from the establishment of Al-Azhar University, Cairo, Egypt in 970 through the founding of the University of Bologna, Italy in 1088, Oxford University in 1096 and the University of Paris in 1150, and the University of Ilorin in 1975 up to the thousands of higher educational institutions and universities that now exist in the world.
Thus, higher education has occupied a central position in the quest for development and most nations are situating their developmental effort within the framework of their education system. This is based on the conviction that “life is education and education is life”, as opined by Callaway (cited in Jekayinfa and Kolawole, 2003 : 3) and life only becomes meaningful and nations successful when higher education, with its diverse opportunities and functional utilities, is attained. Besides, the fact that the end objective of education as a whole is to produce an individual “who is honest, respectful, skilled, cooperative and who would conform to the social order” (Fafunwa, 1974) has made all countries and societies who crave for development in its ramifications to take education seriously, especially at a higher level.
Conceptualising Higher Education: A Historical Overview
Higher education is a component of the inter-dependent system of education and training, the viability of which is often dependent on the previous secondary education. It is essentially provided at the end of secondary education by institutions like Colleges, Polytechnics/Monotechnics, institutes and universities. In the heart of higher education lie essential five attributes: teaching, learning, scholarship, research and community development. Like a factory, a tertiary institution that offers higher education is a melting-point of ideas and ideals, of values and culture, of discipline and development. The four main purpose of higher education are:

· to inspire and enable individuals to develop their capabilities to the highest potential levels throughout life, so that they grow intellectually, are well equipped for work, can contribute effectively to society and achieve personal fulfillment;

· to increase knowledge and understanding for their own sake and to foster their application to the benefit of the economy and society;

· to serve the needs of an adaptable, sustainable, knowledge-based economy at local, regional and national levels; and 

· to play a major role in shaping a democratic, civilised inclusive society.

Historically, higher education developed from the earliest educational systems, which had two objectives, teaching religion and promoting the traditions of the people. The forebears of modern education are the Greeks, the Romans and the Chinese. The education system of Sparta, which emphasised regimented life and rigorous physical training gave way to the Athenia system of education, which construed the goals of education to be the attainment of the “Kalos k’agathos”(“the wise and good” man). Beginning thus with Reading, Writing, Music, Gymnastics, Sports and Dancing, Greeks education at a higher level later incorporated Art, Science, Geometry, Arithmetic, Grammar and Rhetorics. As a result of the Greek ideal of education engending wisdom and goodness, philosophy dominated much of Greek academic enquiry. Philosophy contains two Greek words, “soph” meaning “wisdom” and “philo” which means “love of”, philosophy originally means “lover of wisdom” and it is no accident that the Greek have contributed to higher education through the writings of philosophers like Socrates, Plato, Isocrates, Zeno, Epicurus, Aristotle and many others.

The Romans learnt from the Greek, and absorbed much learning from their Greek subjects, whom they had conquered in battle. “The Romans loved Greek education much that the crop of scholars used as teachers by the Romans were Greek slaves (Lawrence, 1970). The Roman ultimately built on what they had learned and expanded their curriculum to include the study of literature, music, law, gymnastics, rhetorics, dialectics, geometry and astronomy while professors in trained individuals to be specialists in law, medicine, grammar, rhetorics, architecture, mathematics and mechanics (Owolabi, 2003).
The Chinese education had also emphasised the teaching and learning of philosophy, poetry and religion, which were all in tandem with the teachings of their ancestors like Confucious and Laozi.  The Indians also had a virile education system based on their Hindu tradition which required the study of prayer, philosophy, morality,law and government while the Jews as well had developed a system of education that was essentially theological.

The aggregate of these traditions have all engendered the evolution of higher education, which essentially supports the notion of diversity.  The history of education from the classical period has always being a history of diversity in terms of subjects and mix, as indicated by Romans and Greeks in the class.

Four Types of Education in Higher Education

Higher education offers four types of education: general, liberal, vocational and professional.  All these, as adumbrated in the historicity of education, are varieties from which scholars might wish to specialise.

General education is mainly theoretical, having to do with knowledge for knowledge sake.  As Aristotle once said that “all men possess by nature a craving for knowledge” (Housman, 1962:79), general education offers knowledge not because of any external or incidental good which may per chance result from it but because it is good for man to know. It espouses the principle of “a little about everything”, which operates without prejudice to being masters of something, and offers courses which are needed in each of the major divisions of knowledge the humanities, the natural sciences and social sciences.  “But over and above this exciting smattering of knowledge, students should bite deeply into at least one subject and taste its full flavour”  (Simpson, 1962).

In his article, “the usefulness of useless knowledge” first published in Harper’s Magazine in 1939, Abraham Flexner makes a strong case for general or theoretical education which engenders curiosity: 

…..curiousity, which may or may not eventuate

in something useful, is probably the outstanding

characteristic of modern thinking.  It is not new.  

It goes back to Galileo, Bacon, and to Sir Isaac Newton, 

and it must be absolutely unhampered.  Institutions

of learning should be devoted to the cultivation

of curiousity and the less they are deflected by

Considerations of immediacy of application, the more 

likely they are to contribute not only to human welfare

but to the equally important satisfaction of intellectual

interest which may indeed be said to have become

the  ruling passion of intellectual life in modern times.

Liberal education is any education that matters, according to Simpson (1962:47).  He adds further that all the saving truths and healing graces that distinguish a good education from a bad one or a full education from a half-empty one are contained in the word “liberal” Liberal education characteristics unspecialised and nonscientific courses of study pursued by under-graduate students at a college or University.

As a type of education, Liberal education dates back to the ancient Greece through the medieval curriculum.  According to the writings of Plato and Aristotle, liberal arts or education are those subjects suitable for the development of intellectual and moral excellence, “as distinguished from those that are merely useful or practical” (Microsoft Encarta, 2009).  The seven liberal arts taught in medieval curriculum are grammar, logic, rhetoric, geometry, arithmetic, astronomy and music.  In modern times, courses in humanities such as history, languages, literature, law, philosophy, religion, drama are considered liberal and there is a thin line between general education and liberal education.
Vocational education is the type of education organised to prepare the learner for entrance into any chosen vocation (Good and Markel, 1973).  It is any programme designed for equipping learners with saleable occupational skills needed for both employment and assumption of a place in the society (Lazerson, 1971).

Also grouped with technical education, vocational education, as a result of the impact of technology  on occupation, provides instructions for people who are preparing to enter the labour market or people who need some training or retraining in the technology of their occupation.  As a type of higher education, it is a type of college or University that grants diploma and degrees in a variety of subjects, equipping learners with the theoretical and practical aspects of their job requirements.

Professional education basically provides professional training for people who function or wish to function at the administrative and management levels.  Higher educational institutions like the University of Ilorin, Nigeria, offer a wide range of professional qualifications in a wide range of subjects. The University of Ilorin, Nigeria, for instance, through its Faculty of Business and Social Sciences offers postgraduate and diploma professional programmes such as Masters in International Studies (MIS), Masters in Public Administration (MPA) Masters in Business Administration (MBA); Masters in Industrial and Labour Relations (MILR), Postgraduate Diploma in Strategic Management (PGDSM), Postgraduate Diploma in Geographic Information System (PGDGIS) Postgraduate Diploma in International Affairs and Diplomacy (PGDDIAD) as well as Diplomas in Accounting and Data Processing (DAPP), Money and Banking (DMB), Administrative Management (DAM), Social Administration (DSA) and Crime Control and Management (DCCM).  Other Faculties, such as Education and Clinical Sciences also offer professional qualifications/degrees in teaching and health administration.

Beyond the above, higher education further prepares students for professions in Law, Education, Medicine/Health, Accounting, Engineering and Agriculture.  These programmes after completion make graduates attorneys or lawyers, teachers or educationalists, medical and para-medical practitioners, accountants, engineers and farmers or agriculturists.

However, regardless of discipline or course, region or race, class or status, anyone who has passed through higher education is expected to be wise, to be skilled and to be competent.  The first mark of an educated person, or the first function of higher education is “the training of the mind in the capacity too think clearly” (Simpson, 1962:48) “and educated man can be judged by the quality of his prejudices”. The other mark is the art of self-expression in speech and on paper: “a man is uneducated who has not mastered the elements of clean forcible prose and picked up some relish for style” (Simpson, 1962:49).

Higher Education Models: Uniformity or Diversity?  
It is appropriate to state early that higher education and its corrolary, University is essentially diverse.  Yet, that all higher education is uniform in the pursuit of certain ideals that are incontestable like teaching, learning, research and development.  Also, products of higher education everywhere are expected to pass the three tests of sophistication (being refined and cultured) moral values (imbibing such virtues as honesty, decency, courage and public spirit) and “versatile, flexible mind that can deal with new and explosive conditions” (Simpson, 1962:49).

But apart from such canonical attributes, the idea of the University is diversity.  I opine that the root of University, which is universe, is not coincidental.  The universe is wide and vast; as such the university is supposed to be diverse and varied.  The universe also belongs to all; as such, a true university should be universal, a treasure bequeathed to all humanity, an open forum for all shades of ideas and peoples.

There are four dimensions to higher education diversity, according to Daryl Smith (cited in Humphreys, 2000).  These appertain to access and recruitment, campus climate and intergroup relations, curriculum and scholarship, and institutional transformation.  It is argued further that “comprehensive institutional change in teaching methods, curriculum, campus climate and institutional definition and culture provides educational benefits for both minority and majority students.”

In other words, inherent in the  philosophy of university/higher education, especially since higher education ceased to be considered an exclusive preserve of the elite in the middle of the 20th century, is openness and variety.  Thus in terms of staff recruitment, student enrolment, available programmes and campus traditions, a university is supposed not to discriminate on the bases of race , gender, religion or such other sentiments.  A university or any other institution that provides higher education, is supposed to be a meeting point of people and culture, a mix of diverse ideas and backgrounds.

In his book, Beyond the Modern University:  Toward a Constructive Postmodern University, (2002), Marcus Ford identifies four models of university using the Universities of Paris, Halle, Berlin and Phoenix as case studies.  That the universities differ both in geographical and historical traditions has been found illuminating:  the University of Paris was established in the 12th century, University of Halle in 17th century, University of Berlin in the 19th century and the University of Phoenix in the 20th century.  These models are briefly examined one after the other thus, on the basis of the further provided highlights by Cobb (2002):
(i)
Paris

The University of Paris was essentially based on theology, the mission being to serve the Church.  Theology was prominent and prestigious in the curriculum.  Underscoring the tradition of liberal education in the medieval period, the significance of the trivium of grammar, logic and rhetoric was emphasized in the advancement of faith.  “The same can be said of the quadrivium: geometry, arithmetic, music and astronomy” all which were also meant for the promotion of theology.  According to Jacques de Vitry, “geometry is good by which we learn how to measure the earth, the domain of our bodies; arithmetic teaches us to count the newness of our days; music reminds us of the songs of the blessed in heaven; astronomy makes us think of the celestial bodies and stars shining brilliantly in God’s presence” (cited in Daly, 1961:103).  The curriculum also emphasised the teaching and learning of Latin, the official language of the church among other liberal arts subjects.  Other universities that followed like Oxford, Cambridge and Harvard, took the model of Paris by taking a bent toward theology.

While the main task of Harvard University was “the education of the English and Indian youth of the country in knowledge and godliness.” The whole education was “geared to the appropriation of the Christian tradition and assuming that learning and faith are mutually supportive” (Cobb, 2002)

(ii)
Halle

By the middle of the 17th century, the predominance of the Christian faith and the church had significantly waned.  The primacy of the nation state came to the fore after years of acrimonios religious wars and crises that made people to be disenchanted with religion, clamouring for the separation of state from church which  had been Siamese twins in the previous centuries.  This new thinking would make Europeans identify themselves in the eighteenth century mainly as French, Prussian or English rather than as Catholic, Lutheran or Anglican.  It was within this period of change that the University of Halle was established.  “The new ideal was free inquiry, scientific ways of thinking, and rathionalism, Latin was abandoned, with German becoming the language of instruction” (Cobb, 2002).

Rather than subjects that would prepare graduates for the service of the Church, the curriculum was designed to prepare people for the State.  With a mission to “advance the worldly practical purposes of men and the benefit of society” geography, politics, public administration, statecraft and sciences dislodged theology (Ringer, 1969:17). This idea of a university serving national, rather than religious needs, would inform the establishment of the University of Stuttgard which offered courses in law, military science, public administration, forestry, medicine and economics. In Thailand and the United States, the Halle model reflected in dedicating universities to “those branches of knowledge which increase the conveniences of life, lessen human misery, improve our country, promote population, exalt human understanding, and establish domestic, social and political happiness” (Smith, 1990 : 33).

(iii)
Berlin
Against the notion of turning Universities to mere centres of eventual employment as represented by the University of Halle in Prussia (today’s Kaliningrad, Russia), it was felt in Germany that the real essence of the University was research. Though Paris sought truth, which was the Christian truth of God being the Truth, the German intellectuals were also interested in truth, a secularised truth “neither about an overarching, all inclusive Truth, nor about a truth that could orient people or guide their lives” (Cobb, 2002). The University of Berlin was thus founded in 1810 and it was from it that the concept of “Lehr-und Lernfreiheit” (freedom to teach and study”) now known as academic freedom began, which later influenced and became the norm of other universities.

In essence, the creation of Berlin was envisioned to be a research university. The world, based on the influential philosophy of Emmanuel Kant, is ordered by Geist, the human mind or spirit, and its capacity to discover is infinite. Human mind was to probe into two core set disciplines, those that concern the natural phenomena (Naturwissenschaften) and those that study the distinctively human (Geisteswissenschaften), which are respectively sciences and humanities in English. The establishment of the University of Berlin, after the destruction wrought on Germany by the Napoleonic wars, was thus an opportunity for igniting the idea of a true research university. Berlin eventually influenced other German universities and the 19th century Germany was a global centre of scholarly research. The impact of Berlin would soon be felt beyond German shores and modeling universities after research transformed the world. John Hopkins was the first American university that would adopt the Berlin standard while the University of Chicago also advanced the model and “the twentieth century academic prestige was increasingly connected with research” (Ford, 2002; Cobb, 2002).

(iv)
Phoenix
Established in 1976, around the same time as the University of Ilorin, the University of Phoenix, Arizona, marked a radical departure from the existing models. It was a revolutionary shift from nationalism, nationalism and research to the primacy of the economic order. Higher education became inexonerably tied to economic factors and the university system became “market-driven” with students being mere “customers”. The essence of higher education was to make graduates competitive, get and retain good jobs. The university was not meant to develop students’ value systems or go in for that “expand their minds’ bullshit” as the founder of the University, John Sperling was reported to have said (cf Cox, 2002 : 10; Cobb, 2002 : 11). With 17 campuses and 28 learning centres in the Western United States, Hawaii, and Puerto Rico apart from the vast virtual class rooms on the cyber space or web, the University of Phoenix is a strident statement that capitalism and economic globalisation are the new world order. Sperling and Tucker (1997 : 93) observe thus:

The American standard of living, the productivity of the American economy and America’s ability to compete in the global economy no longer rest exclusively, or even primarily, on natural resources, capital plants, access to financial capital, or population. These assets are now secondary to the quality of human capital… this quality is largely determined by education.

The fallout of the World War II was the realisation of the problem of nationalism, which took its extreme form in Nazism, to which German universities had no or little resistance. The future of the world lies in the economic power and “the function of education is to improve the stock of human capital in the nation” which would drive the economistic order (Cobb, 2002). Higher education would no longer be elitist and opportunities would become more available for all for the main purpose of enhancing their employment prospects. Liberal education, which was a mark of culture, would become jettisoned and programmes would be designed for making young people “very well off financially” (Cox, 2002 : 10).
The full-market ideal represented by phoenix is that educational institutions compete with one another to offer the type of education that customers want. Hence, what characterised the previous models or eras like faith and its corollary Truth or truth, state and nationalism, research and inquiry are discarded and the shift is to the market-sell whatever is “sellable”. As such as humanities and sciences don’t “sell”, the University does not offer degrees in them. It rather offers degrees in the field of business, nursing, education and lately, Information Technology. Against this backdrop, one is inclined to agree with the submission of Cobb (2002) that despite the trendiness of Phoenix, its single-minded pursuit of wealth is “profoundly wrongheaded. It will not yield the happiness at which it supposes that it aims. It will weaken and ultimately destroy the social fabric. It will dehumanize the individual”.   

Globalization and Higher Education: A New Model
As the preceding discussions have shown, higher education differs but there is still a sense in its being the same. Apart from typologies as Paris, Halle, Berlin and Phoenix universities are still typologized in such binary forms as conventional versus non-conventional, teaching versus research, public versus private, mega/distance/open versus small universities. Whatever type a university is, it must provide education which Bertrand Russell agreeably proclaims to be “the key to the New World “(cf. Ogbinaka, 2007 : 59). In whatever mould it is delivered, education should develop people “mentally, morally or aesthetically”, provide information and skills that equip “individuals to be able to sustain life” (Botchway, 2007 : 223).

The essence of education in sustaining life is more than any period in history is more profound in this contemporary era of globalisation where the world is dichotomised in the “flat” North and the “unflat” South (cf. Friedman, 2005). Globalisation has been construed as “the true worldwide revolution” (Reidhakrishanan, 2004) that threatens the economic, socio-cultural, linguistic educational and political independence of the peoples. To Adamu (2003), it “like a wild fire, it has started, it is uncontrollable and nobody knows where it is taking us. What is evident is that no person, family, religion and society is immune to it”.

If globalisation is irresistible and irreversible, impacting positively and negatively on all gamuts of life, it is debatable that the challenge of the 21st century therefore is to develop an education system that empowers the African, resists and prevents his oppression and exploitation” (Maison, 2007 : 41). I say this is debatable because resisting and preventing oppression and exploitation in Africa still requires the support of non-Africans where globalisation still has a role to play. Resisting globalisation is like thrusting oneself before the moving train to stop its movement. One of the implications of globalisation is that no nation can do it all alone, no man is an island unto himself. For example, the United States is indisputably the world’s major super power, yet to fight undeveloped country like Afghanistan, she needed the “coalition of the willing”. Countries in Africa, Asia and Latin America by the force of globalisation have realised the need to network, partner and advance South-South alliance, which is expedient and desirable. It is expedient and desirable, as typified further by this forum, because as Clarke (1991 : 14) points out:
the most dangerous of all dependencies is to depend on your powerful oppressor to free you and share power with you, because powerful people never train powerless people to take power away from them.
Much of the problem with Africa, perhaps the South, lies in playing the “blame game”. I believe that the problem of the South, in education and other aspects of life can be solved a great deal through our commitment and hard work, our collaboration and synergy with others. “It is not enough in our present age to lament How Europe Underdveloped Africa a la Walter Rodney, it is rather crucial that we direct our energies” into such activities that can advance our interest (Oloyede, 2009 b). Germany and Japan were devastated by the World War II, the Germans and the Japanese did not achieve their present progress with being angry with their former occupiers but by looking inwards, strategising and working hard, despite the prevailing circumstances. To use the words of Muhathir Muhammad, though in a different context, it is regrettable that some of our intellectuals’ “only reaction is to become more and more angry. Angry people cannot think properly. And so we find some of our people reacting irrationally” (Mohamad, 2008)

The foregoing discussion indicates that coping with globalisation in its various dimensions, cultural, political, religious, economic, linguistic, educational, etc. is essentially attitudinal. While the gravitational force of globalisation pulls thousands of people yearly from Africa and the rest of the South, instantiating “brain drain” concept, the reality of low salaries and limited opportunities in indigenous countries is a motivating factor (Aboagye, 1991). The age of globalization also requires rising to what Figuerredo (1995) identified as the global challenges of education for the twenty first century viz: growing disjunction between learning and schooling, the core issue of curriculum development, the challenge of virtual communities and the challenge of accreditation.
The foregoing, I believe, has demonstrated that a unilateral model of higher education appears to be insufficient. An integrative model that involves the virtues of Paris, Halle, Berlin and Phoenix discussed is desirable. The prevalent predilection for discarding everything ‘traditional’ for things ‘modern’ is counter-productive because it is ultimately incontrovertible that the more things change, the more they remain the same. The model of higher education that the South needs is that which does not denounce God, the absolute Truth, from which all truths derive. Some Malaysian universities are delightfully experimenting this model and it works well. The model of higher education required by the South also is that which pays due attention to the humanities and sciences, which imbues mild nationalism with patriotism and cultural consciousness and at the same time that is market-driven and competitive. 
The problem with the dominant system of education is that it is too secularised and hence produces bodies without souls.  Hence, there is a preponderance of educated people who still steal to live and live to kill, unguided people with guided missiles, who want wealth without work.  The repercussion is the bane of the global society where people build houses but have no homes, have money but lack contentment have knowledge but lack character. In essence, there should not be and there is no rivalry between the studies of Arts and Laws and Science but the rivalry of fellow-soldiers in striving which can be most victoriously achieve the common end of all, to set back the frontier of darkness”  (Housman, 1962:82). The type of education model for the South is the integrative one that can be represented as follows:
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Fig. 1. An integrative model of higher education for the South
Implications of Higher Education Models for the South

The challenges associated with higher education in Nigeria, Africa and the South at large are not due to the dearth of ideas but lack of will, determination to translate the ideas to reality.  Various documents, policies and plans outline quality ideas that can socially re-engineer countries and launch them to the threshold of development.  The main problem, it appears, lies with implementation.  If Nigeria has translated her five national objectives that constitute national philosophy education to action, all sorts of problems ensnaring “the Giant of Africa” would have been drastically reduced if not eliminated outright.  The objectives, as enshrined in “The National Policy on Education” are to achieve:

a) a free and democratic society

b) a just and egalitarian society

c) a united, strong and self-reliant society

d) a great and dynamic economy, and

e) a land of bright and full opportunities for all citizens. (National Policy on Education, NPE 1981:7).

In order to achieve these objectives, the document further underscores the “promotion of enabling attitudes”  vis-à-vis:

a) Faith in the power of human knowledge

b) Respect for the worth and dignity of the individual

c) Faith in man’s ability to make rational decisions

d) Moral and Spiritual values of inter-personal and human relations.

e) Shared responsibility for the common good of society

f) Promotion of emotional, physical and psychological health of all children. (NPE, 1981:7)

As laudable as these objectives and conditions are, they have not been matched with action and the state of education in Nigeria leaves less to be desired.  A similar picture unfolds itself in other parts of Africa where the combination of political instability, economic and financial corruption, social upheavals, inter-ethnic tensions, religious bigotry and above all poor leadership constitute a dog in the wheel of progress.  The options available and implications for the South based on the new model of higher education suggested, can be addressed under the following sub-headings:

(a)
Prioritization of Higher Education

“Education is man’s best hope in his quest to live a good and worthwhile life” (Ogbinaka, 2007:59) and a functional higher education system is a sine qua non to sustainable development.  Many African leaders in recent times have not given due attention to education generally and higher education specifically.  Some even think investment in higher education is bad investment because unlike bridges and buildings, roads and vehicles which paradoxically are products of higher learning, it is not observable.  As such, higher educational institutions are grossly under-funded with unmotivated dons and students in poorly-equipped classrooms and laboratories.  The “brain drain” syndrome by which some of the best products of Africa and the South are attracted to Europe and North America as a result of the conducive teaching, were search and work environment there should be addressed.  And addressing it requires more commitment to higher education by the political leadership.

(b)
Efficient Deployment of Resources

It is high time higher education administrators stopped the mantra of complaining.  Economists would insist that resources are scare and are never enough.  A lot of energy that could be deployed into more creative endeavours is often deployed into deploring paucity of funds.  If the few available resources, including those sourced locally, are efficiently managed and prudently administered, many internal problems, especially those related to resources, would be solved.  In the era of market-driven economy, human capital is a great resource and hardly does any other organisation has quality human capital as the universities and colleges that comprise intellectuals.  The human capital should be capable of generating ideas that eventually produce needed resources.  It is when people are mainly lacking in ideas that paucity of funds is evoked.  There has never been a time when anyone ever has everything he wants at a given that.  Successful people and institutions are only successful by dint of efficiently managing all available resources to serve the stated goals.

(c)
Networking

In the Friedmanian “flat” world where geographical boundries have been shattered, nothing is as important as networking.  The world is closely knitted and what happens somewhere have serious implications for life and living elsewhere.  As such, partnerships should be forged, networks established and linkages encouraged among higher education providers/institutions in the South.  With appropriate networking, ideas would be shared and collaborations forged with opportunities created for the adoption and promotion of best practices.  Associations like the International Association  of Universities (IAU), Association of Commonwealth Universities (ACU), Association of African Universities (AAU), and similar bodies should be more active in bringing people together and advancing the mission and vision of universities.  This networking is urgently needed in the South, which is united by its “under-developed” or “developing” status, though the levels of such “development” vary from one region to the other.

(d)
Going Glocal
Education is the transmission of culture, embodying “the beliefs, traditions, customs, rituals and sensibilities along with the knowledge of why these things must be maintained” (Maison, 2007:28).  Nevertheless, culture is always in a state of flux, hence, dynamic.  It is therefore necessary to think globally and competitively and act locally.  The forces of globalisation would resist withdrawing into a corner in order to be insulated from cultural erosion.  Higher education models must be glocal, globally competitive and locally useful at the same time.  The South has to discover its culture – in its varied forms and act to develop itself on a strong cultural footing, reinventing the secret that the Europeans discovered early enough by decolonising itself and promoting its local values to a global scale:
The secret Europeans discovered early in their history 

is that culture carries rules for thinking, and that if

you could impose your culture on your victims you could

limit the creativity of their vision, destroying their ability

to act with will and intent and in their own interest (Yurugu, 1994:1)   

(e)
Focus on Goals and Objectives
Each University or College has some lofty goals and objectives behind its establishment.  The bane of some institutions is being copycats.  A University of Agriculture should be focused on developing all aspects of agriculture; a University of Technology should concern itself with technological development.  A conventional University should also study its statutes and achieve the best it can in pursuit of its mandate.  Under no condition should universities lose their focus.  Yet, the thrust of any university in research, though the intensity may vary from one university to the other.  Every university should promote and advance research and at the same time use research to generate resources that would be partly deplored into funding more research.

(f)
Use of Appropriate ICT
It is needless to emphasize the importance of deploying Information and Communication Technology (ICT) infrastructure into higher education delivery. Universities and Colleges in the South must realise that the real existence in the twenty first century includes virtual existence or presence on the information superhighway.  No effort should be spared in this direction.  Using Nigeria as a case study, despite the quality and quantity of academic activities in the nation’s universities, the universities are being ranked poorly by international ranking agencies.  One of the factors responsible for poor performance is insufficient ICT infrastructure and web presence.  The University of Ilorin is a top Nigerian University and in strategizing to be a top African University.  The following tables show the latest performance of some Nigerian Universities in Africa and the world as at the end of July 2009.  While two Nigerian Universities were in the league of the top 100 universities in Africa in 2008, five are now in the class and more are still to join in the coming years.

4 International Colleges and Universities (4ICU) 2009 Ranking: Top 100 in Africa

	S/N
	Universities
	Nigeria
	Africa
	World

	1
	University of Ilorin
	1st
	32nd
	1,763rd

	2
	University of Port Harcourt
	2nd
	76th
	3,504th

	3
	Lagos State University
	3rd
	86th
	4,193rd

	4
	Obafemi Awolowo University
	4th
	87th
	4,293rd

	5
	University of Agriculture, Abeokuta
	5th
	96th
	4,501st

	6
	Ahmadu Bello University
	6th
	99th
	4,556th


Ranking Web of World Universities (Webometric) July 2009: Top 100 African Universities

	S/N
	Universities
	Nigeria
	Africa
	World

	1
	University of Benin
	1st
	61st
	6,602nd

	2
	University of Ilorin
	2nd
	77th
	7,902nd

	3
	Obafemi Awolowo University
	3rd
	78th
	7,942nd

	4
	University of Ibadan
	4th
	81st
	8,034th

	5
	University of Lagos
	5th
	95th
	8,871st


Universities in Africa and the South will among other things enhance their ranking if they improve their ICT infrastructure.  If not because of anything, as the ranking criteria seem to favour some universities than the others, the spirit of competitiveness and the drive to improve that such rankings engender make it necessary to do all that it requires to compete well in local and global rankings.

(g)
Commitment to the Institution
Administrators and employees of universities need to be committed to their institutions through attention, probity, devotion, transparency, innovativeness and dedication to excellence.  Institutional building, like nation building, cannot be achieved without the hardwork and commitment of those that constitute it.  No institution and nation can become any greater than the thinking minds and consciousness of the people that constitute it.

(h)
Addressing the Emerging Issues
New issues are thrown up by everyday challenges posed by the changing world.  Universities must be prepared to provide answers to matters arising in the society.  Issues like diversity in student enrolment and staff recruitment, gender sensitivity in policy formulation and implementation, equal access, equity, quality of education, relevance of programmes and curricula, financial and administrative accountability, academic freedom, discipline, justice, internal and external efficiency are often generated and all these must be thoroughly and dispassionately addressed to give higher education the necessary boost to fulfil its mandate.

Conclusion

The integrative model of higher education which combines the models of the Universities of Paris (theology), Halle (research in humanities and science) Berling (Scientific inquiry and nationalism) and Phoenix (education is market-driven) is considered a desideratum for the higher education sector.  Higher education should promote all kinds of values, which include knowledge, skill, attitudes, beliefs, etc (Ukeje, 1979:373) and convert such virtues and learning to development.  The complaint by a student that “instead of making education diverse and interactive environment where one challenges known assumptions, and probes mysterious realms of thought, it has become one where the same topics are taught repetitively every year, making students cynical and unconcerned about real learning” (Nguyen, 2000) is true in many universities and college. There is a need for change.
The options and challenges for the South especially in an era of globalization should address  critical dimension of diversity, walk the talk of providing education for development, prioritize higher education, deploy resources efficiently, network with others, think globally and act locally, remain focused, deploy ICT infrastructure into teaching, learning, research and development, be committed to the institution and address emerging issues as they arise. This we think, is the way to reposition higher education and galvanize the South for the much-needed accelerated development that is closely tied to functional higher education systems.   
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